
 

 

St Joseph’s Catholic Primary School 

Staff Appraisal Policy 

September 2016 

 

This policy forms part of our whole school appraisal policy and 

supports our school missions Statement; 

‘At St Joseph’s we live, love and learn by the example of Jesus’. 

 

Introduction 

‘The single most important factor in ensuring a good education for every child is that they 

have a good teacher.’ Consultation on changes to PM arrangements, May 2011 

 

Performance management recognises and values teachers’ strengths and supports them in 

developing their expertise so that they can be even more effective. As such, it is at the 

very heart of school improvement. All teachers need regular feedback on their 

professional practice and some will, at times, need support to develop areas of weakness.  

  

The commitment of support staff to the work of our schools is a key factor in achieving 

success. They are increasingly expected to take on wider and deeper roles both in support 

of teaching and learning and in many other aspects of the school’s work. To help them 

perform these roles effectively, and to recognize their achievements, they too need a 

rigorous and constructive annual appraisal process linked to individual development 

planning.  

 

This policy and its accompanying procedures seek to ensure that all members of school 

staff feel the annual appraisal made of them is fair and consistent and that they are 

properly supported in their professional development. It complies fully with new 

statutory regulations for teacher appraisal whilst offering schools flexibility to tailor the 

policy and procedures to meet their differing individual needs. With additional 

appendices relating to support staff appraisal, it offers a comprehensive and practical 

package for Hertfordshire schools. 
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PART A: 

POLICY FOR APPRAISING TEACHER PERFORMANCE 

 

The Governing Body of St Joseph’s Catholic Primary School adopted this policy - July 

2015  

 

It will review it annually  

 

In formulating its policy, the Governing Body has taken account of the principles set out 

in the Introduction to the national model policy and retained all text in bold from the 

main body of the model policy itself.  

 

1 PURPOSE  

 

This policy sets out the framework for a clear and consistent assessment of the 

overall performance of teachers, including the head teacher, and for supporting 

their development within the context of the school’s plan for improving 

educational provision and performance, and the standards expected of teachers. It 

also sets out the arrangements that will apply when teachers fall below the levels 

of competence that are expected of them.   

 

2 APPLICATION OF THE POLICY  

 

2.1 The policy covers appraisal, applies to the head teacher and to all teachers 

employed by the school or local authority, except those on contracts of less 

than one term, those undergoing induction (i.e. NQTs) and those who are 

subject to the school’s capability policy. 

 

2.2 Throughout this policy, unless indicated otherwise, all references to ‘teacher’ 

include the head teacher.   

 

2.3    The principles of this policy also apply to all members of support staff 

employed by the school, with the exceptions indicated in 2.1. Details of the 

appraisal process as it applies to support staff are to be found in a separate 

policy, Part B of this publication. 

 

 

3 TEACHER APPRAISAL  

  

 

3.1 Appraisal in this school will be a supportive and developmental process 

designed to ensure that all teachers have the skills and support they need to 

carry out their role effectively. It will help to ensure that teachers are able to 

continue to improve their professional practice and to develop as teachers.  
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3.2  The appraisal period  

 

The appraisal period will run for twelve months from 1 September to 31 

August  

 

3.2.1 The annual audit against national standards will be completed prior 

to the Appraisal review and objective setting meeting (no later than 

31
st
October) in each appraisal period  

3.2.2 Teachers who are employed on a fixed term contract of less than one 

year will have their performance managed in accordance with the 

principles underpinning this policy. The length of the period will be 

determined by the duration of their contract.  

 

3.3  Appointment of Appraisers  

 

3.3.1 The head teacher will be appraised by the Governing Body, 

supported by a suitably  skilled and/or experienced external 

adviser who has been appointed by the Governing Body for that 

purpose. (Usually our HIP) 

 

3.3.2 In this school the task of appraising the head teacher, including the 

setting of objectives, will be delegated to a sub-group consisting of 

two members of the Governing Body.  

 

3.3.3 The head teacher will decide who will appraise other teachers. In 

this school, this will normally include  

 The head teacher  

 or  

 A member of the senior leadership team 

 

3.4 Setting objectives  

 

3.4.1 The head teacher’s objectives will be set by the Governing Body after 

consultation  with the external adviser. Objectives will be focused on 

key school priorities and take account of the relevant head teacher 

and national teacher standards 

 

3.4.2 Objectives for each teacher, including the head teacher, will be set 

before, or as soon as practicable after, the start of each appraisal 

period. The objectives set for each teacher will be linked to the 

relevant standards, will be Specific, Measurable, Achievable, Realistic 

and Time-bound and will be appropriate to the teacher’s role and 

level of experience. The appraiser and teacher will seek to agree the 

objectives but, if that is not possible, the appraiser will determine the 

objectives, and the teacher may record their comments in writing as 

an appendix to the appraisal statement. Objectives may be revised if 

circumstances change.  
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3.4.3 The objectives set for each teacher, including the head teacher, will, if 

achieved, contribute to the school’s plans for improving the school’s 

educational provision and performance and improving the education 

of pupils at that school. This link will be made: 

 

 By ensuring that the pupil progress objective (all teachers) 

addresses the key attainment priority identified by the school 

improvement plan; 

 

 By ensuring that the professional development objective (all 

teachers) addresses the key development priority identified by the 

annual audit against teacher standards  (see Appendices Ai and 

Aii, B and C); 

 

 By ensuring that the leadership and management objective (all 

teachers with paid leadership responsibilities) addresses the key 

development priority identified by consideration of each leader’s 

impact on relevant school improvement priorities – with 

reference to any relevant leadership standards.  

 

3.4.4 Under normal circumstances teachers will have a maximum of three 

objectives as indicated above. However, teachers who are found not 

to be meeting standards at the appropriate level (Appendix B)  by 

the annual standards audit (Appendices Ai and ii and B) may be given  

as many additional objectives as are required to ensure that the most 

appropriate support can be provided. 

  

3.4.5 Before, or as soon as practicable after, the start of each appraisal 

period, each  teacher will be informed of the standards against which 

that teacher’s performance in that appraisal period will be assessed. 

All teachers will be assessed against the set of standards contained in 

the document called “Teachers’ Standards” published in July 2011.  

 

3.4.6 The head teacher will be responsible for ensuring that the appraisal 

process operates consistently, that objectives are focused on school 

priorities and that they take account of the standards audit.  All 

objectives will be referred to the head teacher prior to the 

commencement of the cycle of monitoring.  Where the head teacher 

has concerns about the relevance of the objectives set, these concerns 

will be discussed with the appraiser. The objectives may require 

amendment following discussion with the teacher. 

 

3.5 Reviewing performance  

 

3.5.1 Observation and Monitoring 

This school believes that observation and monitoring of classroom 

and leadership practice is important both as a way of assessing 

teachers’ performance in order to identify any particular strengths 

and areas for development they may have and of gaining useful 
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information which can inform school improvement more generally. 

All observation and monitoring will be carried out in a supportive 

fashion by those with QTS. (Qualified Teacher Status) 

 

3.5.2 In this school teachers’ performance will be regularly observed and 

monitored but the amount and type of classroom observation will 

depend on the individual circumstances of the teacher and the 

overall needs of the school. Classroom observation will be carried 

out by those with QTS. In addition to formal observation, head 

teachers or other leaders with responsibility for teaching standards 

may ‘drop in’ in order to evaluate the standards of teaching and to 

check that high standards of professional performance are established 

and maintained. The length and frequency of ‘drop in’ observations 

will vary depending on specific circumstances. Teachers (including the 

head teacher) who have responsibilities outside the classroom should 

also expect to have their performance of those responsibilities 

observed and assessed. Leaders’ monitoring activities will be in line 

with the school improvement plan and be on a frequency depending 

upon individual needs or the level of priority of the area requiring 

improvement. 

 

3.5.3 Development and support  

Appraisal is a supportive process which will be used to inform 

continuing professional development. The school wishes to 

encourage a culture in which all teachers take responsibility for 

improving their teaching through appropriate professional 

development. Professional development will be linked to school 

improvement priorities and to the ongoing professional development 

needs and  priorities of individual teachers as detailed in the 

section on “Setting Objectives” above. 

 

3.5.4 Feedback  

Teachers will receive constructive feedback on their performance 

throughout the year and as soon as practicable after observation or 

monitoring has taken place or other evidence has come to light. 

Feedback will include discussion with the teacher, will highlight 

particular areas of strength as well as any areas that need attention 

and will determine any appropriate action required. See Appendix D 

for an example Lesson Observation Record proforma that links to 

OFSTED standards, Appendix Ei and ii for a generic monitoring 

record and an associated example and Appendix F for Pupil Progress 

monitoring. 

 

3.5.5 Where, following the audit against teacher standards or during the 

review cycle, there are concerns about any aspects of the teacher’s 

performance these will be  addressed via the procedure set out in 

Appendix H 
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3.5.6  When progress is reviewed, if the appraiser is satisfied that the 

teacher has made,  or is making, sufficient improvement, the 

appraisal process will continue as normal,  with any remaining 

issues continuing to be addressed though that process.  

 

3.6 Transition to Capability  

 

If the appraiser is not satisfied with progress, the teacher will be notified in 

writing that the appraisal system will no longer apply and that their 

performance will be managed under the school’s capability procedure.   

 

3.7  Annual Assessment  

 

3.7.1 Each teacher's performance will be formally assessed in respect of 

each appraisal period. In assessing the performance of the head 

teacher, the Governing Body will consult the external adviser.  

 

3.7.2 This assessment is the end point of the annual appraisal process, but 

performance  and development priorities will be reviewed and 

addressed on a regular basis throughout the year by various means 

such as  

 

 Professional dialogue 

 Lesson observations; 

 Planning and work scrutiny; 

 Termly meeting with appraiser; 

 Mid-cycle review meeting with appraiser; 

 Observation / scrutiny of leadership and management activities 

where appropriate; 

 Other feedback obtained during the cycle relevant to the teacher’s 

overall performance. 

  

3.7.3 As soon as practicable following the end of each appraisal period, the 

teacher will participate in and receive – and have the opportunity to 

comment in writing on - a written appraisal report. In this school, 

teachers, will receive their written appraisal reports no later than 31 

October. The head teacher’s report will be received by the end of 

`the Autumn term. The appraisal report which will include:  

 

 details of the teacher’s objectives for the appraisal period in 

question;  

 an assessment of the teacher’s performance of their role and 

responsibilities against their objectives and the relevant standards; 

using Appendix Ai and B.  

 an assessment of the teacher’s training and development needs 

and identification of any action that should be taken to address 

them; 

A separate letter setting out a recommendation on pay progression 

where that is relevant will also be given. 



 8 

 

3.7.4 The assessment of performance and of training and development 

needs will inform the planning process for the following appraisal 

period. 

 

3.7.5 Recommendations on pay will be referred to the head teacher if the 

appraisal is undertaken by anyone other than the head teacher, 

before being  referred on to the Governing Body.  

 

3.8 Confidentiality 

 

Access to the written appraisal report will normally be limited to the 

appraisee, the appraiser, the head teacher and / or nominated member of 

the senior management team.   

 

3.9 Equality and consistency 

 

3.9.1 As outlined in paragraph 3.4.6 above, the head teacher will have 

overall responsibility for the quality assurance of the appraisal process 

across the school This will include ensuring the consistency and 

equality of application of the process  throughout the school. The 

head teacher may delegate responsibility for monitoring consistency 

and equality of application to a teacher member of the senior 

management team. 

 

3.9.2 The head teacher will be responsible for reporting regularly to the 

Governing Body on  any relevant issues, including those of 

underperformance, arising from the annual review cycle and on any 

action required to address those issues.  The report will enable 

governors to receive an overall general report of the process but will 

not include specific details relating to individual members of staff. 

 

3.9.3 The Governing Body is committed to ensuring consistency of 

treatment and fairness and will abide by all relevant equality 

legislation. 

 

3.10 Retention of statements 

 

The Governing Body and head teacher will ensure that all written appraisal  

records are retained in a secure place for six years and then destroyed.
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    Name: __________________________________ Date: ________________ Career Grade (M 1-6. UPS 1-3. Leadership. TLR 2.1): ______________________________ 

 

 

TEACHERS’ STANDARDS SELF- EVALUATION Outstanding 

Impact 

Good 

Impact 

Impact 

requires 

improvement 

to be good 

Not 

Met 

Comment/Evidence 

PREAMBLE      If Outstanding please define n what way you Stand out 

among others of its kind; or are prominent 

Teachers make the education of their pupils their first concern, and are accountable for achieving the 

highest possible standards in work and conduct. Teachers act with honesty and integrity; have strong 

subject knowledge, keep their knowledge and skills as teachers up-to-date and are self-critical; forge 

positive professional relationships; and work with parents in the best interests of their pupils.  

     

PART ONE: TEACHING       

A teacher must:       

Standard 1.1 Set high expectations which inspire, motivate and challenge pupils  

 

    Overall evaluation If Outstanding please define n what way 

you Stand out among others of its kind; or are prominent 

Aspect;      

1) establish a safe and stimulating environment for pupils, rooted in mutual respect  

 

     

2) set goals that stretch and challenge pupils of all backgrounds, abilities and dispositions  

 

     

3) demonstrate consistently the positive attitudes, values and behaviour which are expected of 

pupils.  

     

Standard 1.2 Promote good progress and outcomes by pupils  

 

    Overall evaluation If Outstanding please define n what way 

you Stand out among others of its kind; or are prominent 

Aspect;      

1) be accountable for pupils’ attainment, progress and outcomes  

 

     

2) be aware of pupils’ capabilities and their prior knowledge, and plan teaching to build on these  

 

 

     

3) guide pupils to reflect on the progress they have made and their emerging needs  

 

     

4) demonstrate knowledge and understanding of how pupils learn and how this impacts on 

teaching  

 

     

5) encourage pupils to take a responsible and conscientious attitude to their own work and 

study.  

 

     

Standard 1.3 Demonstrate good subject and curriculum knowledge  

 

    Overall evaluation If Outstanding please define n what way 

you Stand out among others of its kind; or are prominent 

Aspect;      

1) have a secure knowledge of the relevant subject(s) and curriculum areas, foster and maintain 

pupils’ interest in the subject, and address misunderstandings  

 

     

2) demonstrate a critical understanding of developments in the subject and curriculum areas, and 

promote the value of scholarship  

 

     

Appendix Ai 
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3) demonstrate an understanding of and take responsibility for promoting high standards of 

literacy, articulacy and the correct use of standard English, whatever the teacher’s specialist 

subject  

 

     

4) if teaching early reading, demonstrate a clear understanding of systematic synthetic phonics 

 

 

     

5) if teaching early mathematics, demonstrate a clear understanding of appropriate teaching 

strategies. 

 

     

Standard 1.4 Plan and teach well structured lessons  

 

    Overall evaluation If Outstanding please define n what way 

you Stand out among others of its kind; or are prominent 

Aspect;      

1) impart knowledge and develop understanding through effective use of lesson time  

 

 

     

2) promote a love of learning and children’s intellectual curiosity  

 

 

     

3) set homework and plan other out-of-class activities to consolidate and extend the knowledge 

and understanding pupils have acquired  

 

     

4) reflect systematically on the effectiveness of lessons and approaches to teaching  

 

 

     

5) contribute to the design and provision of an engaging curriculum within the relevant subject 

area(s).  

 

     

Standard 1.5 Adapt teaching to respond to the strengths and needs of all pupils  

 

    Overall evaluation If Outstanding please define n what way 

you Stand out among others of its kind; or are prominent 

Aspect;      

1) know when and how to differentiate appropriately, using approaches which enable pupils to 

be taught effectively  

 

 

     

2) have a secure understanding of how a range of factors can inhibit pupils’ ability to learn, and 

how best to overcome these  

 

 

     

3) demonstrate an awareness of the physical, social and intellectual development of children, and 

know how to adapt teaching to support pupils’ education at different stages of development  

 

 

     

4) have a clear understanding of the needs of all pupils, including those with special educational 

needs; those of high ability; those with English as an additional language; those with 

disabilities; and be able to use and evaluate distinctive teaching approaches to engage and 

support them.  

 

     

Standard 1.6 Make accurate and productive use of assessment      Overall evaluation If Outstanding please define n what way 
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 you Stand out among others of its kind; or are prominent 

Aspect;      

1) know and understand how to assess the relevant subject and curriculum areas, including 

statutory assessment requirements  

 

 

     

2) make use of formative and summative assessment to secure pupils’ progress  

 

 

     

3) use relevant data to monitor progress, set targets, and plan subsequent lessons  

 

 

 

     

4) give pupils regular feedback, both orally and through accurate marking, and encourage pupils 

to respond to the feedback.  

 

     

Standard 1.7 Manage behaviour effectively to ensure a good and safe learning environment  

 

    Overall evaluation If Outstanding please define n what way 

you Stand out among others of its kind; or are prominent 

Aspect;      

1) have clear rules and routines for behaviour in classrooms, and take responsibility for 

promoting good and courteous behaviour both in classrooms and around the school, in 

accordance with the school’s behaviour policy  

 

     

2) have high expectations of behaviour, and establish a framework for discipline with a range of 

strategies, using praise, sanctions and rewards consistently and fairly 

 

 

     

3) manage classes effectively, using approaches which are appropriate to pupils’ needs in order to 

involve and motivate them  

 

 

     

4) maintain good relationships with pupils, exercise appropriate authority, and act decisively 

when necessary.  

 

 

     

Standard 1.8 Fulfil wider professional responsibilities  

 

    Overall evaluation If Outstanding please define n what way 

you Stand out among others of its kind; or are prominent 

Aspect;      

1) make a positive contribution to the wider life and ethos of the school  

 

 

     

2) develop effective professional relationships with colleagues, knowing how and when to draw 

on advice and specialist support  

 

     

3) deploy support staff effectively  

 

 

     

4) take responsibility for improving teaching through appropriate professional development, 

responding to advice and feedback from colleagues  
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5) communicate effectively with parents with regard to pupils’ achievements and well-being.  
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PART TWO: PERSONAL AND PROFESSIONAL CONDUCT       

A teacher is expected to demonstrate consistently high standards of personal and professional 

conduct. The following statements define the behaviour and attitudes which set the required standard 

for conduct throughout a teacher’s career.  

 

     

Standard 2.1 Teachers uphold public trust in the profession and maintain high standards of ethics and 

behaviour, within and outside school, by:  

    Overall evaluation If Outstanding please define n what way 

you Stand out among others of its kind; or are prominent 

Aspect;      

1) treating pupils with dignity, building relationships rooted in mutual respect, and at all times 

observing proper boundaries appropriate to a teacher’s professional position  

 

     

2) having regard for the need to safeguard pupils’ well-being, in accordance with statutory 

provisions  

 

     

3) showing tolerance of and respect for the rights of others  

 

     

4) not undermining fundamental British values, including democracy, the rule of law, individual 

liberty and mutual respect, and tolerance of those with different faiths and beliefs  

 

     

5) ensuring that personal beliefs are not expressed in ways which exploit pupils’ vulnerability or 

might lead them to break the law.  

 

     

      

Standard 2.2 Teachers must have proper and professional regard for the ethos, policies and practices 

of the school in which they teach, and maintain high standards in their own attendance and 

punctuality.  

 

 

    Overall evaluation If Outstanding please define n what way 

you Stand out among others of its kind; or are prominent 

      

Standard 2.3 Teachers must have an understanding of, and always act within, the statutory 

frameworks which set out their professional duties and responsibilities.  

 

 

 

    Overall evaluation If Outstanding please define n what way 

you Stand out among others of its kind; or are prominent 

 

Professional 

Area 

Relevant 

Standards 

Band 1 

TEACHER 

Band 2 

ACCOMPLISHED TEACHER  

Band 3 

EXPERT TEACHER 

  M1                                    M2   M3 M4                                   M5   M6  U1                                     U2 U3 

PROFESSIONAL 

PRACTICE 

(taken from 

Professional Skills 

Level Descriptors) 

1.1(1);1.2(2,3,5) 

1.3 (1,3) 1.4(1,2,3) 1.5 all 

1.6 (1) 1.7 (1,2,3) 

1.8 (3) 2.1 (2,4)  

Preamble 

 

8 Key Teaching Standards 

1 Key Conduct Standard 

20 aspects 

1/3 of key 

standards are 

good overall, 

with the 

remaining 2/3 

having at least 

2 aspects that 

are good. 

No standards 

2/3 of key 

standards are 

good overall, 

with the 

remaining 1/3 

having at least 1 

aspect that is 

good. 

No standards 

2/3 of key 

standards are 

good overall, 

with the 

remaining 1/3 

having at least 

2 aspects that 

are good. 

No standards 

All key 

standards 

overall are 

good* 

All key 

standards 

overall are 

good with 

approximately 

1/3 of key 

standards 

having one 

aspect that is at 

All key 

standards 

overall are 

good with 

approximately 

2/3 of key 

standards 

having one 

aspect that is at 

All key 

standards and 

all aspects are 

good; At least 

one key 

standard must 

be outstanding 

overall. All key 

standards must 

All key 

standards and 

all aspects are 

good; 

Approximately 

1/3 of key 

standards are 

outstanding 

overall, with 

All key 

standards are 

good; 

Approximately 

2/3  of key 

standards are 

outstanding 

overall, for the 

remaining 1/3 at 
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or aspects are 

inadequate.* 

or aspects are 

inadequate* 

or aspects are 

inadequate* 

least 

outstanding* 

least 

outstanding*. 

have at least 

one aspect that 

is outstanding* 

another 1/3 

having at least 

2 aspects in 

each standard 

being 

outstanding* 

least 2 aspects 

in each 

standard must 

be outstanding* 

 

 

 

Signed: ____________________________________________  Date ________________ 

 

 

A guide to proportions 

The following table is taken from the Guide to Ofsted's house style. It provides a description of numerical proportions when expressed in words. 

 

Proportion Description 

97-100% Vast/overwhelming majority or almost all 

80-96% Very large majority, most 

65-79% Large majority 

51-64% Majority 

35-49% Minority 

20-34% Small minority 

4-19% Very small minority, few 

0-3% Almost none/very few 

 

Please Note – Outstanding means “Standing out among others of its kind; prominent. 2. Superior to others of its kind; distinguished.” Therefore To define self as Outstanding you must consistently be the example 

of exemplary practice.  

If Outstanding please define n what way you Stand out among others of its kind; or are prominent 
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PROMPT SHEET TO SUPPORT SELF-EVALUATION 

 

TEACHERS’ STANDARDS SELF- EVALUATION Significant 

Impact 

Good 

Impact 

Satisfactory 

Impact 

Not 

Met 

Possible Comment/Evidence 

Examples 

PREAMBLE       

Teachers make the education of their pupils their first concern, and are accountable for achieving the 

highest possible standards in work and conduct. Teachers act with honesty and integrity; have strong 

subject knowledge, keep their knowledge and skills as teachers up-to-date and are self-critical; forge 

positive professional relationships; and work with parents in the best interests of their pupils.  

     

PART ONE: TEACHING       

A teacher must:       

1 Set high expectations which inspire, motivate and challenge pupils       

• establish a safe and stimulating environment for pupils, rooted in mutual respect  

 

 

    Classroom management including displays 

Lesson observation feedback 

Pupil and/or Parent questionaire results 

• set goals that stretch and challenge pupils of all backgrounds, abilities and dispositions  

 

 

    Target setting process/pupil progress meetings 

Lesson observation feedback 

Pupil Questionaire results 

• demonstrate consistently the positive attitudes, values and behaviour which are expected of pupils.  

 

 

    Behaviour management 

Lesson observation feedback 

Pupil and/or Parent questionaire results 

2 Promote good progress and outcomes by pupils       

• be accountable for pupils’ attainment, progress and outcomes  

 

    Lesson observation feedback/Work Scrutiny/Pupil progress 

Meeting reports/Summative data analysis 

• be aware of pupils’ capabilities and their prior knowledge, and plan teaching to build on these  

 

    Use of APP/Pupil Progress Meetings/Planning 

Scrutiny/Differentiation/Lesson observations 

• guide pupils to reflect on the progress they have made and their emerging needs  

 

    Target setting process/Half-termly pupil progress meetings 

Lesson observation feedback (effective use of plenaries) 

• demonstrate knowledge and understanding of how pupils learn and how this impacts on teaching  

 

    Lesson observations/Pupil progress meetings/Discussions on 

‘Learning Theories’  

• encourage pupils to take a responsible and conscientious attitude to their own work and study.  

 

    Lesson observations/Use of ‘Home-School Diaries’/ 

Homework scrutiny/Pupil or Parent Questionaire 

3 Demonstrate good subject and curriculum knowledge       

• have a secure knowledge of the relevant subject(s) and curriculum areas, foster and maintain pupils’ 

interest in the subject, and address misunderstandings  

 

    Lesson observation feedback/Work Scrutiny/Pupil progress 

Meeting reports/INSET or training attended 

Pupil questionnaires 

• demonstrate a critical understanding of developments in the subject and curriculum areas, and 

promote the value of scholarship  

 

    INSET or training attended/Lesson observations/Use of class 

and whole school reward systems to recognise achievement 

and effort 

• demonstrate an understanding of and take responsibility for promoting high standards of literacy, 

articulacy and the correct use of standard English, whatever the teacher’s specialist subject  

 

    Lesson observations; talking partners, explicit teaching of 

speaking and listening, and standard English/Work scrutiny/ 

Cross-curricular planning 

• if teaching early reading, demonstrate a clear understanding of systematic synthetic phonics     Lesson observations; talking partners, explicit teaching of 

phonics/Work scrutiny 

• if teaching early mathematics, demonstrate a clear understanding of appropriate teaching strategies.     Lesson observations; talking partners, explicit teaching of 

early Maths/Work scrutiny 

4 Plan and teach well structured lessons       

• impart knowledge and develop understanding through effective use of lesson time      Lesson observations 

Planning/work scrutiny 
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• promote a love of learning and children’s intellectual curiosity  

 

    Lesson observations 

Pupil and or parent questionnaires 

• set homework and plan other out-of-class activities to consolidate and extend the knowledge and 

understanding pupils have acquired  

 

    HomeLearning scrutiny/Use of ‘Home-learning Diaries’ 

Pupil and or parent questionnaires/ Use of enrichment 

activities including visits or visitors organised 

• reflect systematically on the effectiveness of lessons and approaches to teaching  

 

    Lesson observation feedback discussions 

Role in ‘Coaching’ ‘peer support’ or NQT/Initial Teacher 

training 

• contribute to the design and provision of an engaging curriculum within the relevant subject area(s).  

 

    Planning Scrutiny/Subject Leadership; scheme of work, 

assessment, INSET delivery, Subject SEF, Pupil voice 

5 Adapt teaching to respond to the strengths and needs of all pupils       

• know when and how to differentiate appropriately, using approaches which enable pupils to be 

taught effectively  

 

    Lesson observations/Planning scrutiny 

Pupil questionnaires: SEN, lower attaining, higher attaining 

• have a secure understanding of how a range of factors can inhibit pupils’ ability to learn, and how 

best to overcome these  

 

    Lesson observations; differentiation 

Pupil Progress meetings/ Use of IEP 

Role in ‘Coaching’ or ‘peer support’ NQT/Initial Teacher 

training 

• demonstrate an awareness of the physical, social and intellectual development of children, and 

know how to adapt teaching to support pupils’ education at different stages of development  

 

    Lesson observations; differentiation/ Subject Leadership 

Experience at working across a wider range of Year groups 

across primary phase 

• have a clear understanding of the needs of all pupils, including those with special educational needs; 

those of high ability; those with English as an additional language; those with disabilities; and be able 

to use and evaluate distinctive teaching approaches to engage and support them.  

    Lesson observations/Planning scrutiny; Differentiation 

Use of IEP 

6 Make accurate and productive use of assessment       

• know and understand how to assess the relevant subject and curriculum areas, including statutory 

assessment requirements  

 

    Lesson observations; assessment for learning/ SATs 

Pupil progress meetings: APP/Summative & other records 

Teacher assessment moderation outcomes/feedback 

• make use of formative and summative assessment to secure pupils’ progress  

 

    Lesson observations: pitch and differentiation 

Pupil progress meetings: targets/ Summative data 

• use relevant data to monitor progress, set targets, and plan subsequent lessons  

 

    Pupil Progress meetings; target setting/ Lesson observations 

Use of AM7 and AM& charts/ Planning scrutiny 

• give pupils regular feedback, both orally and through accurate marking, and encourage pupils to 

respond to the feedback.  

 

    Lesson observations; effective use of plenaries 

Work scrutiny: marking and feedback 

Pupil questionnaires 

7 Manage behaviour effectively to ensure a good and safe learning environment       

• have clear rules and routines for behaviour in classrooms, and take responsibility for promoting 

good and courteous behaviour both in classrooms and around the school, in accordance with the 

school’s behaviour policy  

 

    Lesson observations; behaviour 

Use of behaviour policy beyond classroom; use of rewards 

for behaviour etc 

• have high expectations of behaviour, and establish a framework for discipline with a range of 

strategies, using praise, sanctions and rewards consistently and fairly 

 

    Lesson observations/ Behaviour management techniques 

used and demonstrated in line with school ‘Behaviour 

policy’ 

Pupil and or parent questionnaires 

• manage classes effectively, using approaches which are appropriate to pupils’ needs in order to 

involve and motivate them  

    Lesson observations/ Pupil and parent questionnaires or 

feedback 

• maintain good relationships with pupils, exercise appropriate authority, and act decisively when 

necessary.  

    Lesson observations/ Pupil and parent questionnaires or 

feedback/ Pastoral role/ assemblies / leadership roles 

8 Fulfil wider professional responsibilities       

• make a positive contribution to the wider life and ethos of the school      Subject leadership/ Participation in Themed weeks/ School 
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 clubs/ Whole school events/ organisation of visits/visitors 

• develop effective professional relationships with colleagues, knowing how and when to draw on 

advice and specialist support  

 

    Role in ‘Coaching model’ or NQT/Initial Teacher training 

Examples of pro-active personal professional development 

Support/complaints from other colleagues 

• deploy support staff effectively  

 

    Lesson observations; role of other adults 

Teaching assistant/ Office staff feedback 

• take responsibility for improving teaching through appropriate professional development, 

responding to advice and feedback from colleagues  

    INSET/external training; attendance and evidence of impact 

• communicate effectively with parents with regard to pupils’ achievements and well-being.  

 

    Parent questionnaire/ Parent evening feedback/ ‘Home-

learning School Diary’/ Reports/ Letters to parents/ Use of 

‘Website’ report writing, availability to parents  
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PART TWO: PERSONAL AND PROFESSIONAL CONDUCT       

A teacher is expected to demonstrate consistently high standards of personal and professional 

conduct. The following statements define the behaviour and attitudes which set the required standard 

for conduct throughout a teacher’s career.  

 

     

• Teachers uphold public trust in the profession and maintain high standards of ethics and behaviour, 

within and outside school, by:  

     

      

o treating pupils with dignity, building relationships rooted in mutual respect, and at all times 

observing proper boundaries appropriate to a teacher’s professional position  

 

    Lesson observations/ Informal observations around school/ 

Lack of any complaints 

o having regard for the need to safeguard pupils’ well-being, in accordance with statutory provisions  

 

    Lesson observations/ Informal observations around school 

Role in TAC meetings/ Child protection procedures 

followed 

o showing tolerance of and respect for the rights of others  

 

    Lesson observations/ Informal observations around school/ 

Lack of any complaints 

o not undermining fundamental British values, including democracy, the rule of law, individual liberty 

and mutual respect, and tolerance of those with different faiths and beliefs  

 

    Lesson observations/ Informal observations around school/ 

Lack of any complaints 

o ensuring that personal beliefs are not expressed in ways which exploit pupils’ vulnerability or might 

lead them to break the law.  

 

    Lesson observations/ Informal observations around school/ 

Lack of any complaints 

      

• Teachers must have proper and professional regard for the ethos, policies and practices of the 

school in which they teach, and maintain high standards in their own attendance and punctuality.  

 

    Lesson observations/ Informal observations around school/ 

Lack of any complaints, punctuality in line with expectations 

Health and attendance records 

      

• Teachers must have an understanding of, and always act within, the statutory frameworks which set 

out their professional duties and responsibilities.  

 

    Summary of all above points! 

 

 

Signed: ____________________________________________ 
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CONFIDENTIAL                         APPENDIX C : TEACHING, LEARNING, BEHAVIOUR AND PROGRESS OVER TIME – 2012 OFSTED 

FRAMEWORK 

                                         IDENTIFYING PROFESSIONAL DEVELOPMENT PRIORITIES VIA OFSTED OBSERVATION CRITERIA 

 

Paragraphs 107-118 of the 2012 framework set out the evidence sources that inspectors use to judge the quality of teaching, learning and pupil 

behaviour over time.  They now also assess the extent to which schools use the Teachers’ Standards to identify the most appropriate professional 

development objectives for teachers. This audit is intended to help teachers and senior leaders understand the evidence the school currently holds 

on each teacher’s professional contribution over time and hence establish the most relevant and supportive appraisal objectives. 

SELF/SCHOOL ASSESSMENT SHEET 

Name....................................................                                                                                                                    Date................................ 

Ofsted Area Out Good R/I Inad Standards 

Lesson Observations      

1. Is work challenging enough for pupils?  Does it meet their individual needs? 

1.1.2 – set goals that stretch and challenge pupils of all backgrounds, abilities and dispositions 

1.5.1 – know when and how to differentiate appropriately, using approaches which enable 

pupils to be taught effectively 

    1.1; 1.5 

2. Do pupils’ responses demonstrate sufficient gains in their knowledge, skills and 

understanding, including in literacy and mathematics? 

1.2.3 – guide pupils to reflect on the progress they have made and their emerging needs 

1.3.3 – demonstrate an understanding of and take responsibility for promoting high standards 

of numeracy, articulacy and the correct use of standard English, whatever the teacher’s 

specialist subject 

    1.2; 1.3 

3. Do teachers monitor pupils’ progress in lessons and use the information well to adapt their 

teaching? 

1.4.4 – reflect systematically on the effectiveness of lessons and approaches to teaching 

1.6.2 – make use of formative and summative assessments to secure pupils’ progress 

    1.4; 1.6 

4.  Does teaching engage learners and promote positive attitudes to learning?     1.2;1.4 
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1.2.5 – encourage pupils to take a responsible and conscientious attitude to their own work 

and study 

1.4.2 – promote a love of learning and children’s intellectual curiosity 

 

 

 

Continued: 

Ofsted Area Out Good R/I Inad Standards 

Lesson Observations      

5. Do teachers use questioning and discussion to assess the effectiveness of their teaching and 

promote pupils’ learning? 

1.2.3 – guide pupils to reflect on the progress they have made and their emerging needs 

1.4.4 – reflect systematically on the effectiveness of lessons and approaches to teaching 

    1.2; 1.4 

6.  Do pupils understand well how to improve their work? 

1..6.4 – give pupils regular feedback, both orally and through accurate marking, and 

encourage pupils to respond to the feedback 

    1.6 

7.  Do teachers manage behaviour effectively? 

1.7.1 – have clear rules and routines for behaviour in classrooms, and take responsibility for 

promoting good and courteous behaviour both in classrooms and around the school, in 

accordance with the school’s behaviour policy 

1.7.4 – maintain good relationships with pupils, exercise appropriate authority and act 

decisively where necessary 

    1.7 

8.  Do teachers use learning assistants effectively? 

1.8.3 – deploy support staff effectively 

    1.8 

Over Time Observations      

9.  Are marking, assessment and testing used well to help pupils improve their learning? 

1.6.2 – make use of formative and summative assessment to secure pupils’ progress 

    1.6 

10.  What are the views of pupils, parents and staff? 

1.8.2 – communicate effectively with parents with regard to pupils’ achievements and well-

being 

    1.8; 2 
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2.1.1 – treat pupils with dignity, building relationships rooted in mutual respect 

1.8.5 – develop effective professional relationships with colleagues 

11.  Do pupils make good progress over time? 

1.2.1 – be accountable for pupils’ attainment, progress and outcomes 

    1.2 
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Appendix e 

Brief lesson observation proforma.    

 

Name:    

Date Type of 

interaction: 

Time/ 

Class: 

Key Lever 

(small, 

measurable, 

targeted) 

Evidence of 

Change from 

previous 

observation: 

Summary of 

Observation (OR Cut 

& Paste "Things I'm 

impressed by" & 

"Things I've noticed") 

      

In-depth Lesson observation 

St Joseph’s Catholic Primary School  

Lesson Observation Form  

 

Teacher:  Observer: Date and time: 

Year group: Subject: No. of pupils: 

Support staff or teaching assistants: 

Focus: 

 

Context: 

 

 

Agreed areas for development from last observation 

 

 

 

 

Summary of main points: 

Observers should focus on the impact of teaching on pupils’ progress. Notes should be 

evaluative rather than descriptive. 

 

 

 

 

 

 

Key strengths 
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Agreed areas for development 
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Focus area 

Outstanding Good Requires 

improvement 

NB: Any aspect 

that does not meet 

the requirement 

for ‘good’ or 

‘outstanding’ will 

‘require 

improvement’. 

Inadequate 

1. Use of 

assessment in 

planning 

Information 

from 

assessments is 

used to set tasks 

that are 

perfectly 

matched to the 

pupils’ prior 

attainment 

 

Information from 

assessments is 

used to set tasks 

that are well 

matched to 

groups of pupils’ 

prior attainment 

Information from 

assessments is used 

to set tasks that 

are well matched 

to the needs of the 

class 

Information 

from 

assessments is 

not used in 

planning 

Evidence and comments: 

 

2. Level of 

challenge 

The work is 

pitched at a 

level that is 

achievable if 

individual pupils 

work hard and 

try their very 

best 

 

The work is 

pitched at a level 

that is achievable 

for most within 

the group if they 

work hard and 

try their best 

The work is 

pitched at a level 

that is achievable 

for all within the 

class with 

extension activities 

and support 

mechanisms in 

place  

Tasks are not 

suitably 

matched to 

pupils’ prior 

attainment, so 

they find the 

work too easy 

or too hard 

Evidence and comments: 

 

3. Use of 

resources 

Resources, 

including 

teaching 

assistants where 

applicable, are 

highly effective 

in promoting  

rapid learning 

for groups of 

pupils regardless 

of their 

aptitudes and 

needs 

Resources, 

including 

teaching 

assistants where 

applicable, are 

well deployed to 

support learning 

for groups of 

pupils regardless 

of their aptitudes 

and needs so that 

all such groups 

make at least 

good progress 

Resources, 

including teaching 

assistants where 

applicable, 

provide suitable 

support for groups 

of pupils regardless 

of their aptitudes 

and needs. Such 

support helps 

them to achieve 

the objective of 

the lesson, but 

may miss 

opportunities to 

Resources, 

including 

teaching 

assistants 

where 

applicable, do 

not meet the 

needs of 

groups of 

pupils so that 

their learning is 

limited by too 

much being 

done for them, 

rather than 



 26 

 

promote wider 

skills 

 

helping them 

to do the work 

for themselves 

Evidence and comments: 

 

4. Support 

and 

intervention 

for pupils with 

specific 

learning needs 

Pupils with 

specific learning 

needs receive 

support at the 

time and level it 

is required to 

optimise their 

learning 

Pupils with 

specific learning 

needs receive 

support that 

allows them to 

work 

independently 

and make good 

progress during 

the lesson 

 

Pupils with specific 

learning needs 

receive support 

that allows them 

to make 

satisfactory 

progress 

Pupils with 

specific 

learning needs 

are not 

provided with 

appropriate 

support and 

guidance to 

allow them to 

make progress 

Evidence and comments: 

 

5. 

Opportunities 

to develop 

reading, 

writing, maths 

and ICT skills 

The work 

includes 

opportunities to 

develop pupils' 

skills in reading, 

writing, 

mathematics 

and ICT, as well 

as providing 

opportunities 

for extending 

wider skills such 

as research and 

co-operative 

working 

 

The work 

includes some 

opportunities to 

develop pupils’ 

skills in reading, 

writing, 

mathematics and 

ICT 

The work includes 

some 

opportunities to 

develop pupils’ 

skills in reading, 

writing, 

mathematics and 

ICT, but these are 

inconsistent in the 

longer term 

The promotion 

of basic skills is 

ignored  

Evidence and comments: 
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6. Use of 

strategies 

and tasks to 

engage 

pupils 

The strategies 

and tasks used 

enthuse pupils so 

that they 

persevere when 

faced with 

difficult problems 

and are keen to 

succeed and to 

learn more 

Pupils find the 

strategies and 

tasks interesting 

and enjoyable. 

They concentrate 

well and pay full 

attention to the 

teacher 

Pupils find the 

strategies and 

tasks interesting. 

Most concentrate 

well and pay full 

attention to the 

teacher. 

However, some 

may lose interest 

and need to be 

reminded to 

concentrate by 

the teacher 

 

Pupils are bored 

by the  strategies 

and tasks, and 

may become 

disruptive 

Evidence and comments: 

 

 

7. 

Behaviour 

and 

discipline 

There is no need 

for any overt 

discipline as 

pupils are 

engrossed in their 

work 

Only the briefest 

of reminders is 

required to 

refocus any 

pupils whose 

attention may 

have wandered 

The school’s 

behaviour policies 

and procedures 

are applied 

consistently and 

effectively when 

required so that 

there is no 

significant or 

sustained 

disruption to 

learning 

 

Too much time is 

spent managing 

behaviour at the 

expense of 

promoting 

learning 

Evidence and comments: 

 

 

8. Pace and 

depth of 

learning 

The pace of 

learning is 

optimised 

throughout the 

lesson by the 

teacher being 

able to use the 

time to the best 

effect in 

supporting pupils 

at the time they 

need such 

support 

The pace of 

learning is good 

throughout the 

lesson as no time 

is wasted. The 

teacher provides 

support for 

groups as 

appropriate and 

they do not have 

to wait for such 

input 

Pupils make 

steady progress 

throughout the 

lesson because the 

work is 

reasonably 

challenging. 

Pupils may have 

to wait with their 

hands up for 

support  

The pace of 

learning is slow 

because pupils are 

held back by 

having to wait 

for the teacher or 

other members of 

the class 
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Evidence and comments: 

 

 

9. Expertise 

and subject 

knowledge 

The teacher 

demonstrates a 

high degree of 

subject 

knowledge when 

framing and 

answering 

questions 

The teacher 

demonstrates a 

good degree of 

subject 

knowledge when 

framing and 

answering 

questions 

The teacher 

demonstrates 

sufficient subject 

knowledge to 

deliver the 

content and to 

answer questions 

correctly 

Subject 

knowledge is 

poor, so that 

incorrect 

information is 

imparted or the 

teacher is unable 

to answer 

questions that are 

of a level to be 

expected in the 

lesson 

 

Evidence and comments: 

 

10. Use of 

questioning 

Questions tease 

out pupils’ 

understanding so 

that the teacher 

is exceptionally 

aware of the 

degree to which 

pupils are secure 

Questions tease 

out most pupils’ 

understanding so 

that the teacher is 

aware of the 

degree to which 

most pupils are 

secure 

Questioning 

provides a broad 

overview of 

pupils’ 

understanding 

and ensures they 

are all listening 

Questions are 

closed and are 

not used to assess 

pupils’ 

understanding, so 

the teacher is 

unable to adapt 

the task in the 

light of such 

assessment 

 

Evidence and comments: 
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11. 

Assessment 

of learning 

during 

lessons 

The work for 

each individual is 

adapted in the 

light of any 

misconceptions 

that are brought 

to light through 

questioning or 

checks on pupils’ 

work 

Lessons are 

adapted in 

response to 

misconceptions 

that are brought to 

light through 

questioning or 

checks on pupils’ 

work 

In-class 

assessment 

identifies general 

misconceptions, 

but is not always 

acted upon 

straight away 

with either 

individuals or the 

class as a whole 

Questions are 

closed and are 

not used to 

assess pupils’ 

understanding, 

so the teacher is 

unable to adapt 

the task in the 

light of such 

assessment 

 

Evidence and comments: 

 

 

12. Marking 

and 

feedback 

Marking is 

frequent and 

regular, 

providing  pupils 

with very clear 

guidance on 

how work can 

be improved 

Marking is frequent 

and 

regular, providing  

pupils with 

guidance on how 

work can be 

improved 

Marking is 

encouraging and 

provides the 

pupil with some 

guidance on how 

work can be 

improved 

Marking is 

infrequent 

and/or irregular 

and/or fails to 

provide the 

pupil with 

guidance on 

how work can 

be improved 

 

Evidence and comments: 

 

 

13. 

Corrections  

The teacher 

ensures that 

corrections are 

carried out and 

any missing work 

is completed 

The teacher ensures 

that corrections are 

carried out and 

most missing work 

is completed 

Some effort is 

made to ensure 

corrections are 

carried out and 

missing work 

completed, but 

this is not 

consistently 

applied 

 

There is no 

insistence that 

corrections are 

carried out and 

any missing 

work is 

completed 

Evidence and comments: 

 

 

14. 

Homework 

Homework is an 

integral part of 

the lesson. It 

extends the 

learning and is 

Homework is used 

effectively to 

extend the learning 

Homework is 

used to extend 

the learning 

Homework is 

not  set or is 

seen as a ‘bolt 

on’ with little 

relevance to the 
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treated as being 

as important  as 

the lesson  

 

lesson 

Evidence and comments: 

 

 

Further evidence and comments: 
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Lesson observation form for the Early Years Foundation Stage 

Date 
 

Lesson observed by 
 

Lead 

teacher/practitioner 

 

Support assistants/ 

nursery nurses 

 

Year group/class  Time of day  

Organisation of class 

e.g. child initiated, 

adult led, groupings 

 

Length of 

observation 

 

Number of children Total  SEN  EAL  

Focus (main purpose of the activity)               

 

Context (lesson objective or description of 

activity) 

Agreed areas for development from last observation 

 

Unique child:  

Are each child’s individual’s development 

supported through all experiences?  

 Are adults supporting children’s 

individual needs EAL, SEN and other 

vulnerable groups?  

 Are children’s interests 

reflected/recorded in the planning, 

activities and display?  

 Are clear and consistent boundaries 

demonstrated and expectations 

reasonable?  

 Are appropriate risk assessments made?  

 Is there a balance between children able 

to develop resilience and staying safe?  

 Are there reasonable rules that fit with 

children’s rhythms and give a pattern to 

daily life i.e. snack time, quiet areas, space 

to move freely?  

 How is each child’s individual’s 

development supported through all 

experiences?  

 
 

Quick Check 

 All children are engaged  

All children make progress in the session  

Children show that they understand how 

to access the environment.  

Children’s attainment matches the learning 

outcomes planned.  

Display shows difference and records 

individual ‘process’ rather than mass 

production  

Quick Notes  
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Positive relationships:  

Do adults interact respectfully with each 

other and the children? 

 Do the children respond in a kind and 

caring manner to each other?  

 Does the behaviour of children 

demonstrate that positive relationships are 

embedded within the ethos of the 

classroom?  

 Do adults talk with children and support 

them in extending their speaking and 

listening skills?  

 How skilful are adults at supporting and 

modelling being a learner?  

 Does each child have a key person?  

 
 

Quick Check 

 Pupils are well managed and high 

standards of behaviour are insisted upon  

Children are praised regularly/encouraged  

Children’s interests are recorded and used 

in planning to encourage high level 

engagement  

All pupils treated fairly  

Good behaviour management  
 

Evidence  

Enabling environments:  

Do all adults contribute to observation, 

assessment and planning across the 6 areas 

of learning and development?  

 Are observations made predominately 

during child initiated play and learning?  

 Does planning reflect the interests and 

developmental needs of the children?  

 Do children have daily access to a well-

resourced indoor and outdoor environment?  

 Are all areas of provision well used by the 

children?  

 Do children appear happy, relaxed and 

confident in their environment?  

 Are children motivated, involved and 

engaged?  

 Do children interact with displays?  

 

Quick Check 

Time is well utilised  

A good pace is maintained  

Good use is made of any support staff  

Appropriate learning resources are used  

ICT is used effectively to impact on 

learning  

Continuous Outdoor Access is available  

Snack time is free flow or in purposeful 

groups to meet an identified need.  

Quick Notes  
 



 34 

Evidence 

Learning and development: characteristics of effective learning 

Can planning be clearly linked to recent and 

rigorous assessment? 

 Are children given time, space and 

sufficient resources to learn through play? 

 Are children independent and actively 

involved in their learning? 

 Do adults participate in child initiated 

experiences to support, scaffold and extend 

their learning through play? 

 Are adults deployed effectively with a 

clear understanding of their role? 

 Is there a balance of adult led and child 

initiated activities? 

 Are open ended experiences provided to 

promote creativity and critical thinking? 

 Are all EYFS 6 areas of learning and 

development reflected in the experiences 

offered? 

 

 

Plan effectively and set clear 

objectives 

Objectives shared with 

pupils/revisited/success 

criteria shared 

Materials ready 

Good structure to the session 

Objectives/Outcomes 

discussed if appropriate 

Is the learning 

outcome/objective revisited 

at any point 

IEP’s incorporated 

The teaching methods used 

enable all pupils to learn 

effectively 

Linked to previous teaching 

or learning/ pupil 

experiences and ideas 

A variety of activities and 

questioning techniques are 

used 

Instructions and explanations 

are clear and specific 

The teacher involves all 

pupils/differentiates 

High standards are 

encouraged in all areas 

Pupils work is assessed 

thoroughly 

Pupils understanding is 

assessed throughout the 

session 

Mistakes and misconceptions 

are used to facilitate learning 

Pupils mark making/writing is 

assessed regularly 

Shows good subject 

knowledge and 

understanding 

Practitioner has a thorough 

knowledge of child/skill 

development and subject. 

Subject material was 

appropriate 

Knowledge is made relevant 

and interesting 



 35 

Evidence  

 

Areas of strengths 

 

Areas for development/next steps 

Timescale 
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Appendix f 

Pupil Progress Meeting  
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Appendix G – Procedure for Conducting National Standards Assessment 

 

D1 The aim of the annual assessment against national standards ( as required by the 2012 

regulations) is to identify, through professional dialogue, the standards which represent the 

most appropriate areas for professional development for individual teachers in the 

forthcoming appraisal cycle.  Wherever possible, these assessments will take place in the 

summer term, so that the most helpful professional development performance management 

objectives can be identified, and any necessary arrangements made, in good time for the new 

school year. 

 

D2 The 2012 Appraisal Regulations [Para 6 (a)] require Headteachers “to inform the 

teacher of the standards against which the teacher’s performance in that appraisal 

period will be assessed”. It follows from this that the school needs to adopt a fair and 

evidence-based procedure for deciding whether or not standards are met.  The head 

teacher has a key role to play in ensuring that judgments are consistent across the 

school.   

 

D3 The recommended key stages of the procedure are as follows: 

 

 Time will be provided for teachers to conduct a self-assessment against the 

National Standards (Preamble, Part 1 and Part 2) Appendix Ai and at the level 

indicated by the professional skills level descriptors set out in Appendix B. 

 

 Each teacher should also complete a self-assessment using the ‘teaching over 

time’ audit as set out in Appendix C 

 

 Each teacher’s appraiser (paired with the head teacher/appropriate senior 

leadership team member where the school adopts a ‘pairing’ model) will 

complete the assessments in exactly the same way.  Wherever the appraiser (or 

pair) indicates that performance may not be at the level required, they must be 

able to back  up their judgement by reference: 

 

either to written evidence previously shared with the teacher indicating that a 

standard is not met, or by reference to a lack of positive evidence that a 

standard is met; 

 

 The assessments will then be exchanged. At least a week should be allowed for 

the teacher and the appraiser to assemble any necessary evidence;  

 

 Teacher and appraiser will then attend a Professional Dialogue meeting of 45-60 

minutes.  The aim of the meeting is to agree the standards against which the 

teacher’s performance will be assessed and which will determine the basis for 

professional development objectives in the coming appraisal cycle; 

 

 Where the initial assessment (or examination of evidence at the Professional 

Dialogue meeting) results in agreement that all relevant standards are met, the 

teacher is free to identify the national standard against which s/he would like to 

be assessed by means of the professional development objective;   

 

 Where the initial assessment (or examination of evidence at the Professional 

Dialogue meeting)  results in agreement that particular standards are not met, 



 38 

these standards will become those against which the teacher’s performance will 

be assessed in the next appraisal cycle; 

 

 Where teacher and appraiser cannot reach agreement as to whether or not a 

standard is met, the matter will be referred to the Headteacher, who will meet 

with the teacher, consider all available evidence, and inform the teacher of their 

decision; 

 

 A teacher dissatisfied with the Headteacher’s decision will have the right of 

appeal to governors under existing procedures; 

 

 The objectives decided at or following the Professional Dialogue Meeting will 

form the basis of next year’s planning and review statement.  
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Appendix H: Provision of Additional Support Where National Standards Are Not Met 

(Standards Support Programme) 

 

E1 Where national standards are found not to be met at the appropriate professional skills 

level during the audit, special arrangements will be made to ensure that the appropriate 

support can be provided.  These may include: 

 

 The appointment of an appraiser from the senior leadership team; 

 

 The setting of an appropriate number of additional performance management 

objectives above the school norm; 

 

 Further lesson observations, many or all of which may be unannounced. 

 

 

E2 Where information comes to light during the course of an appraisal cycle that leads the 

head to conclude that national standards are not met at the appropriate professional 

skills level, these new arrangements (as outlined in E1 above), which may include a 

change of appraiser, will come into force as soon as possible after the decision has been 

made. 

 

E3 Where national standards are identified as not being met at the appropriate career 

 stage expectation level by either means, performance objectives will be action 

 planned to a much shorter timescale – typically one term, but less if the head 

 decides the situation warrants this.  At the end of each such period, progress will be 

 reviewed – and a decision made on whether: 

 

 To end the support programme and resume normal appraisal arrangements; 

 

 To continue to provide support within appraisal by setting further short-term 

objectives; 

 

 To suspend performance appraisal and move immediately into the formal 

capability procedure. 
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APPENDIX I :  Example Teachers’ Planning and Review Statement and Annual Appraisal Report 

 

     Teacher’s Name _____________________   Appraiser’s Name   _____________________   

 

 

        Teacher’s Signature:                                                                          Appraiser’s Signature:                                                             

Meeting Date:               

 

Review of previous performance 

 

 

Individual Objectives Career 

Stage 

Related 

Standards 

Assessment of performance  

 

 

 

 

   

 

 

 

 

   

 

 

 

 

   

 

Outcome of annual audit against 

Standards – as identified at the start of 

the appraisal cycle 

 

 Numbers of Standards Met and/or 

Exceeded 

Numbers of Standards not yet Met 
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Recommendation on pay progression  

 

 

 

 

  

 New Objectives 

 

Individual Objectives Actions 

 

Observation 

details/other evidence 

Impact 

Measures/Success 

Criteria   

 

1.    Pupil Progress    

2.   Professional Development    

3.  Leadership and Management    

 

Training and Development/Support Needs 
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Professional Dialogue 
Meeting (Sept) to 
discuss audit 
outcomes (review) 
and agree objectives 
for coming year 
(planning) 
 

Annual Audit by 
teacher and 
appraiser (July) 
taking account of 
professional skills 
level descriptors and 
progress against 
previous year’s 
objectives 
 

Ongoing monitoring, 
collecting of 
evidence, provision of 
support etc. 
 

Annual report (by 
31st Oct) issued – 
to include 
objectives for 
current cycle 
 

APPENDIX J : Flowchart of Annual Appraisal Cycle 
 

ANNUAL 
APPRAISAL 

CYCLE 
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APPENDIX K: The National Standards Publication 

 

Available to download free from the DfE website: 

 

https://www.education.gov.uk/publications/standard/publicationDetail/Page1/DFE-

00066-2011 

 

 

 

 

 

 

https://www.education.gov.uk/publications/standard/publicationDetail/Page1/DFE-00066-2011
https://www.education.gov.uk/publications/standard/publicationDetail/Page1/DFE-00066-2011

